














e significant advances in adapting
teaching to the students, accomplished
more quickly than in traditional schools

e commitment to making significant and
lasting changes and

e higher likelihood of undertaking
fundamental systemic change (p. 27).

For students, the results include:

e decreased dropout rate and fewer
classes “skipped”
lower rates of absenteeism

¢ increased learning that is distributed
more equitably in the smaller high
schools

e greater academic gains in math, science,
history, and reading than intraditional
schools and

e smaller achievement gaps between
students from different backgrounds
(p. 28).

For more information about these
important professional learning community
outcomes, please refer to the literature review

(Hord, 1997).
IN CONCLUSION

If strong results such as the above are
linked to teachers and administrators working
in professional learning communities, how
might the frequency of such communities in
schools be increased? A paradigm shift is
needed both by the public and by teachers
themselves, about what the role of teacher
entails. Many in the public and in the
profession believe that the only legitimate use
of teachers’ time is standing in front of the
class, working directly with students. In
studies comparing how teachers around the
globe spend their time, it is clear that in
countries such as Japan, teachers teach fewer
classes and use a greater portion of their time
to plan, confer with colleagues, work with
students individually, visit other classrooms,
and engage in other professional development
activities (Darling-Hammond, 1994, 1996).
Bringing about changes in perspective that will
enable the public and the profession to

understand and value teachers’ professional
development will require focused and concerted
effort. As Lucianne Carmichael has said,
“Teachers are the first learners.” Through
their participation in a professional learning
community, teachers become more effective,
and student outcomes increase — a goal upon
which we can all agree.
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