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The No Child Left Behind Act of 2001
(NCLB Act) reauthorized the Elementary
and Secondary Education Act (ESEA) and
provided a framework through which
families, educators, and communities
can work together to improve teaching
and learning. Four principles guide this
framework:
1. accountability for results,
2. local control and flexibility,
3. expanded parental choice, and
4. effective and successful programs
that reflect scientifically based
research.

The parental involvement provisions of
Title |, Part A of the ESEA reflect these
principles. Specifically, the provisions
stress the following:
<+ shared accountability between
schools and parents for high
student achievement, including
expanded School Choice and
Supplemental Educational Services
for eligible children in low—
performing schools,
= local development of parental
involvement plans with sufficient
flexibility to address local needs,
and
< building parents’ capacity for using
effective practices to improve their
own child’s academic achievement.
The new Title |, Part A is designed not
only to help close the achievement gap

Section 1 — Page 1
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between disadvantaged and minority
students and their peers, but also to
change the culture of America’s schools
so that success is defined in terms of
student achievement and in each
school’s investment in every child.! As
indicated by the parental involvement
provisions in Title |, Part A, the
involvement of parents in their child’s
education and schools is critical to that
process. Secretary Paige put it
succinctly when he stated, “Schools
can’t improve without the help of
parents.”?

Three decades of research provide
convincing evidence that parents are an
important influence in helping their child
achieve high academic standards. When
schools collaborate with parents to help
their child learn and when parents
participate in school activities and
decision making about their child’s
education, children achieve at higher
levels. In short, when parents are
involved in education, children do better
in school and schools improve.3

Purpose for the Toolkit

This toolkit is designed to provide
information to those who are
implementing Title | Part A parental
involvement provisions.
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Toolkit Sections

This toolkit is divided into sections that
align to the legislation and previous
guidance the Department has provided
on Title I, Part A. Each section includes
an explanation of relevant statute as well
as sample forms or practices to assist in
the implementation of the parental
involvement provisions. The toolkit
contains the following sections:

Section 1: Introduction to the
Toolkit—Information on the focus,
content, and organization of the
toolkit

Section 2: Overview of Applicable
Requirements—General
information regarding the Title |,
Part A regulations and non-
regulatory parental involvement
provisions

Section 3: State Responsibilities—
Parental involvement requirements
for SEAs

Section 4: LEA Responsibilities—
Parental involvement requirements
for LEAs

Section 5: School Responsibilities—
Parental involvement requirements
for schools

Section 6: LEA and School
Responsibilities to Build
Capacity—Parental involvement
requirements for LEAs and schools
to build parents’ capacity for
becoming involved in improving
their child’s academic achievement

References: Complete list of sources
cited in the toolkit

Appendix A: List of Tools—Name and
description of tools by section

Appendix B: Other Resources—Title of
other U.S. Department of Education
resources

Section 1 — Page 2

Unless otherwise indicated, forms,
letters, and other information provided in
the toolkit are not official U.S.
Department of Education documents,
and they are not endorsed by the
Department. Instead, these are
documents that LEA and private school
officials have found helpful in carrying
out Title I, Part A parental notification
and involvement requirements and are
willing to share with other practitioners.
These sample documents may be useful
to you as is, or they may need to be
adapted to meet your local
circumstances.

How to Use the Toolkit

The toolkit is designed to provide two
types of information:

1. Explanations for Title I, Part A
notification and involvement
provisions—This text describes the
actions and processes SEAs, LEAs,
and schools must take to meet the
provisions of Title |, Part A.

2. Possible tools—These tools
provide examples of information
sheets, checklists, letters,
surveys, and other resources
SEAs, LEASs, and schools use to
assist them in implementing Title
[, Part A notification and
involvement provisions.

Documents included in the toolkit have
been adapted to fit the purposes and
format of this publication. However,
users will find the sources listed in
Appendix A.

Citations for Section 1

1. U.S. Department of Education. 2002.
Testing for results: Helping families,
school and communities understand and
improve student achievement.
Washington, D.C.: U.S. Department of
Education.
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B. 2003. Proven ideas from research for
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Second Edition. Portsmouth, NH: RMC
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Henderson, A., & Mapp, L. K. 2002. A
new wave of evidence: The impact of
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connections on student achievement,
annual synthesis 2002. Austin, TX:
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Henderson, A. T., Mapp, K. L.,
Johnson, V. R., & Davies, D. 2007.
Beyond the bake sale: The essential guide
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intervention with Head Start families.
Early Education and Development, 11,
no. 5: 659-680.
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Parental involvement always has been a

centerpiece of Title I. The statute defines

the term “parental involvement” as
the participation of parents in regular,
two-way, and meaningful
communication involving student
academic learning and other school
activities, including ensuring

< that parents play an integral role in
assisting their child’s learning;

< that parents are encouraged to be
actively involved in their child’s
education at school;

< that parents are full partners in
their child’s education and are
included, as appropriate, in
decision making and on advisory
committees to assist in the
education of their child; and

= the carrying out of other activities,
such as those described in Section
1118. [Section 9101(32), ESEA]

This definition for parental involvement
sets the parameters, in conjunction with
other sections of the law by which SEAs,
LEAs, and schools will implement
programs, activities, and procedures to
involve parents in Title |, Part A
programs.

In the provisions, the term “parent”
includes in addition to a natural parent, a
legal guardian or other person standing in
loco parentis (such as grandparent or

Section 2 — Page 7
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step parent with whom the child lives, or a
person who is legally responsible for the
child’s welfare). [Sedion 9101(31), ESEA]

Importance of Parental
Involvement

A synthesis of the research concluded
that “the evidence is consistent, positive,
and convincing: families have a major
influence on their child’s achievement in
school and through life. When schools,
families, and community groups work
together to support learning, children
tend to do better in school, stay in
school longer, and like school more.”!

Studies have found that students with
involved parents, no matter what their
income or background, are more likely to

< earn high grades and test scores,
and enroll in higher-level programs;

< pass their classes, earn credits, and
be promoted;

attend school regularly; and

<+ graduate and go on to
postsecondary education.?

Key Parental Involvement
Provisions

Title |, Part A provides for substantive
parental involvement at every level of the
program, such as in the development
and implementation of the state and
local plan, and in carrying out the LEA
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and school improvement provisions.
Section 1118 contains the primary Title
|, Part A requirements for SEAs, LEASs,
and schools related to involving parents
in their child’s education. It is this
section that identifies critical points in
the process of improving teaching and
learning where parents and the
community can intervene and assist in
school improvement. Although Section
1118 is extensive in scope and has many
requirements for LEAs and schools, the
intent is not to be burdensome. These
provisions reflect good practice in
engaging families in helping to educate
their child, because students do better
when parents are actively involved in the
education process, both at home and at
school.

Parental Involvement Provisions—
Communication in General

Because regular communication is the
foundation of effective parental
involvement, SEAs, LEAs, and schools
must provide information to parents of
students participating in Title |, Part A
programs in an understandable and
uniform format, including alternative
formats upon request and, “to the extent
practicable,” in a language that parents
can understand.

Other Languages: Written translations of
printed information must be provided to
parents with limited English proficiency
in a language they understand, or, if not
practicable, orally in a language that
parents understand. SEAs and LEAs have
flexibility in determining what mix of oral
and written translation services may be
necessary and reasonable for
communicating the required information
to parents with limited English

Section 2 — Page 8

proficiency.

Parents with Disabilities: In providing
alternative formats for parents with
disabilities, SEAs and LEAs must take
the necessary steps to ensure that
communications with these parents are
as effective as communications with
other parents. Those steps include that
the SEAs, LEASs, and schools must
furnish appropriate auxiliary aids and
services when necessary to afford a
parent with a disability an equal
opportunity to participate in, and enjoy
the benefits of, Title |, Part A programs,
services, and activities, including the
parental involvement provisions.

The SEA, LEA, or school must give
primary consideration to the expressed
choice of the parent with disabilities by
honoring that choice, unless the SEA,
LEA, or school can demonstrate that
another effective means of
communication exists, or that use of the
means chosen by the parent would result
in a fundamental alteration of the
service, program, or activity or in an
undue financial and administrative
burden.

Citations for Section 2

1. Henderson, A., & Mapp, L. K. 2002. A
new wave of evidence: The impact of
school, family, and community connections
on student achievement, annual synthesis
2002. Austin, TX: SEDL, p. 7.

2. Henderson, A., & Mapp, L. K. 2002. A
new wave of evidence: The impact of
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school, family, and community connections
on student achievement, annual synthesis
2002. Austin, TX: SEDL.

Desimone, L., Finn-Stevenson, M., &
Henrich, C. 2000. Whole school reform in
a low—income African American
community: The effects of the CoZi
model on teachers, parents, and
students. Urban Education, 35, no. 3:
269-323.

Shaver, A. V., & Walls, R. T. 1998. Effect
of Title | parental involvement on student
reading and mathematics achievement.
Journal of Research and Development in
Education, 31, no. 2: 90-97.

Voorhis, V., & Frances, L. 2001.
Interactive science homework: An
experiment in home and school
connections. NASSP Bulletin, 85, no. 627:
20-32.

Selected Practices and Tools

Click here to link

to a text version
of the tools.

Tool 2.1: A Comparison of No Left
Behind (NCLB) and Public Law 0101
(P.L.0101) Parental Involvement
Requirements

This tool allows users to quickly compare
state and federal statute as well as

communicate the key provisions of Title
[, Part A.

Section 2 — Page 9

Tool 2.2: A Parental Involvement
Checklist for District and School
Administrators

There are many requirements related to
parental involvement in Title I, Part A.
This tool gives users an idea of the scope
of the parental involvement provisions.

Tool 2.3: Timeline for Title I, Part A
Programs

This tool provides an example of a
timeline chart to help SEAs, LEAs, and
schools track their events, actions, and
notifications related to Title I, Part A.
While there are numerous ways to set up
a timeline chart and more events that
can be added, this example
demonstrates the value of providing a
list of key items to help SEA, LEA, and
school staff meet expectations.


http://www.sedl.org/connections/toolkit/toolkit-pi-s2tools.doc
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Tool 2.1: A Comparison of No Child Left Behind (NCLB) and
Public Law 0101 (P.L.0101) Parental
Involvement Requirements

Click here to link

Description to a text version

This tool allows users to quickly compare state and federal statutes as well as communicate of the tool.

some of the key provisions of Title I, Part A.

Distribution

This tool can be distributed in print or electronically.

Suggestions for Use

This sample provides an example of a way to communicate the alignment of key provisions between state and
federal law. Developers may also choose to add additional columns such as resources, contacts, descriptions of
actions specific to the state, or other useful information.

SEA staff can distribute this type of document on their Web sites to provide information to the general public.
A school’s parent liaison can use it to help explain both state and federal requirements.

LEA staff can include review of this tool as part of their in—service training before school starts to raise staff
awareness of their role in supporting parental involvement provisions.

NCLB and PL 0101 In Brief

NCLB refers to the No Child Left Behind federal law that affects all public schools, and in
Improving some case private schools, in the United States.
Schools in Our
State—Terms
You Need to

Know:

P.L. 0101 is the state’s education law that requires all schools to teach specific skills at each
grade level.

AYP refers to Adequate Yearly Progress, the established annual baseline for schools. The
baseline is raised each year.

Brief Description of NCLB Provisions Brief Description of P.L. 0101 Provisions
Academic Goals (Standards)
All schools must maintain a list of the The state department of education develops and publicly
academic goals for each grade level. shares education goals at every grade level (K-12) in
consultation with a Committee of Practitioners for
reading, writing, math, science, and social studies. The
Committee of Practitioners must include school leaders
and teachers and may include community leaders,
higher education representatives, and parents.
Teacher Qualifications
« Each year local districts must offer to » The state department requires that all core teachers
provide information to parents about the meet the standard for highly qualified teachers.
qualifications of the teachers and » The state department must work with higher
paraprofessionals who teach their child. education and other teacher preparation agencies to
« If a child is taught for more than 4 weeks ensure that course work and practicums as required are
by a teacher who does not meet the available across the state.
standard for a highly qualified teacher, « The state department of education also administers
parents must be informed. tests for all teaching and administrative professionals
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to ensure that they are highly qualified.

The state provides a test for paraprofessionals who do
not have at least two years of college in order to ensure

they are highly qualified.

The state department of education, local districts, and
schools must provide information to parents on the
process for determining if teachers and
paraprofessionals are highly qualified.

The local school district is required to inform parents
by mail if a child is taught by an unqualified
professional for more than 4 weeks.

Student Assessment (Testing)

Every school must

» provide tests on a yearly basis to check for
student knowledge and educational
progress in order to determine proficiency
in meeting state curriculum standards;

« administer the math and language
arts/reading assessments in all grades 3-8
and at least once in grades 10—12 and
science achievement tests at least once in
grades 35, 6-9, and 10-12; and

» provide and publish performance results
for the state department of education,
local districts, and schools and provide
results in categories (disaggregated) by
economic background, race and ethnicity,
English proficiency, and disability.
Ninety—five percent of all students in each
category must participate in the statewide
testing program.

Each year the state department of education
administers tests to determine proficiency in meeting
the state curriculum standards for grades 3-10 in
math, language arts/ reading, and science.

Each test must be aligned to curriculum standards
created for each content area.

Each school is issued a “report card” to provide
information on how well the school is meeting the
requirements of NCLB.

The state department of education, local districts, and
schools must provide an explanation of this process to
parents.

Limited English Proficiency

Each local district must

= assess the English proficiency of all
students with limited English proficiency
(LEP),

= assess LEP students’ progress in ways that
fairly and accurately determine their
knowledge. LEP students must take the
language arts portion of the annual test in
the English language if they have attended
school in the United States for at least
three consecutive years, and

= provide information to parents about the

Each local district must provide information about its
LEP program and parents rights in regard to LEP

services.

Local districts must assess potential LEP students
during the first two weeks of school. Local districts
must use a research—based instrument to test LEP
students. Results from the test administration must be
shared with parents of the child by phone conference,
mail, or teacher—student—parent meeting.

First year LEP students may participate in either the
English/ language arts assessment or LEP English
proficiency assessment.
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programs that are available as well as their
right to refuse services.

« After three years of attending school in the United
States, all LEP students must take the English version
of the language arts portion of the test.

Accountability

« Student progress must be tracked by
subject area and demographics
(race/ethnicity, economic background,
level of English proficiency and
disabilities).

« Adequate Yearly Progress (AYP) applies to
all public schools, not just Title I, Part A
schools. The standard to meet AYP
increases each year to ensure that all
students are proficient by the 2013-2014
school year.

« Title I, Part A schools that do not make
AYP for two consecutive years will be
required to create an improvement plan.
School improvement plans consider the
current state of the school, where it needs
to be, and steps it will take to get there.
School Improvement plans must address
achievement problem(s) that caused the
school to be identified for School
Improvement. Parents must be included
in the planning process.

» The state department of education provides a report
for the state as a whole and each local district and
school in the state, as well as individual reports for
students, that reflect student progress by subject area
and demographics. State department of education,
LEA, and school reports must be shared through the
department of education Web site.

« The state’s continuous improvement cycle requires
that all students demonstrate proficiency by the 2013—
2014 school year.

« All schools in the state must develop improvement
plans and designate a committee for each school
improvement category. Each committee must develop
a plan with specific goals for its specified category.
Examples of school categories are attendance,
instruction, evaluation, and school climate. The
committee must include school leaders as well as
community leaders or parents.

Free Tutoring and School Choice Options

Title I, Part A schools in the second year of
their improvement plan must provide
School Choice, if the school continues to
not meet AYP in the third year of School
Improvement, the school must provide
Supplemental Educational Services (SES),
free tutoring. SES must be offered to the
lowest achievers and economically
disadvantaged students first.

« Each local district must ensure that parents receive the
appropriate information regarding School Choice and
SES.

» The state department of education must provide a list
of qualified SES providers to local districts, schools,
and parents.

» The state department of education must provide
evaluative information on the effectiveness of each

approved SES agencies to the public.

Family Involvement in Education

School districts and schools that receive
Title I, Part A funds must implement
parental involvement efforts. Activities,
programs, and procedures must be planned
with the “meaningful consultation” of
parents.

« Local districts and schools must develop programs that
foster parental involvement.

« Local districts and schools must develop these
programs in consultation with parents.
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Tool 2.2: A Parental Involvement Checklist for
District and School Administrators

Click here to link

to a text version

Description
p of the tool.

There are many requirements related to parental involvement across the Title I, Part A
programs. This tool gives users an idea of the scope of the parental involvement provisions.

This tool is intended to be a quick reference guide to providing information regarding when and how to apply the
requirements as well as the types of documentation the SEA will need for Title I, Part A monitoring. In the chart
that follows, each requirement is detailed with a reference to public law, the specific title program, who is
responsible for fulfilling the requirement, and when it should be completed.

Distribution

This tool can be distributed through school improvement conferences or meetings as well as through the Internet.

Suggestions for Use
LEA and school staff can use this tool to self~monitor compliance with the provisions.

SEA staff can suggest that LEAs and schools use it to check off items as completed.

LEA and school staff can use color-coding to highlight responsibilities or types of action to help staff understand
their role in parental notification. Staff could also use this chart to help them determine the types of documentation
they need for monitoring (i.e., copies of letters, brochures, meeting notes, or other documents).

Notification and Consultation Actions and Documentation

Notification
The Title I, Part A provisions related to notification are intended to assist parents in making decisions
on what is best for their child. The following chart provides the types of actions, timing, and
information LEAs and schools are to take to fulfill the parental notification requirements.

Topic Form By Whom/When
Communicate in uniform language and format as LEA/ School: All notifications or
well as in a language parents understand, whenever @ 181 = correspondence throughout the year
practicable |8 | <D
& | |
| iy | o®

KEY: @ = e-mail/print or e-file documentation | E = student handbook/print or efile documentation | ® = telephone/
documentation in a log | B = Web-based dissemination/e—file documentation | @ = letter/print documentation | g =
newspaper/print or e-file documentation | # = meeting with parents/documentation by sign-in sheets, agendas, minutes, or
products | @& = newsletters or correspondence sent home with students/print or e-file documentation | #® = parent

conference/notes, correspondence, or log | R= required form
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Notification
The Title I, Part A provisions related to notification are intended to assist parents in making decisions
on what is best for their child. The following chart provides the types of actions, timing, and
information LEAs are to take to fulfill the parental notification requirements.

Title I, Part A: [Section 1114(b)(2)(B)(iv), NCLB]

Topic Form By Whom/When

Notify parents of their right to know the _ LEA: Annually, beginning of school
qualifications of teachers and paraprofessionals S year
Title I, Part A: [Section 1111(h)(6)(A)(i-iv), NCLB] @ i
Notify parents of their right to know if their child’s School: Soon after four weeks of the
teacher is not highly qualified @ student being taught by non-highly
Title I, Part A: [Section 1111{h)(6)(B)ii), NCL8] qualified teacher have passed
Provide a progress review of the school’s efforts to LEA: Annually, beginning of school
meet Adequate Yearly Progress (AYP) B | g | | year
Title I, Part A: [Section 1116(a)(1)(C), NCLB]
Provide annual report cards containing LEA: Annually
information on assessment, accountability, and
teacher quality Higm
Title I, Part A: [Section 1111(h)(2)(A)(i), NCLB]
Provide parents with information on their child’s School: As soon as practicable
academic progress @ | &
Title I, Part A: [Section 1111(h)(6)(B)(i), NCLB; Section 1118(d)(2)(B), NCLB]
Provide frequent reports on student progress & | @ | | LEA: Frequently during school year
Title I, Part A: [Section 1118(d)(2)(B), NCLB] =
Distribute written parental involvement policies @ |8 | B | LEA/School: Annually
Title I, Part A: [Section 1118(a)(2) and (b)(1), NCLB] | @D | |

i
Distribute School-Parent Compact @ 8|8 School: Annually, beginning of the
Title I, Part A: [Section 1118(d), NCLB] @ | g | | school year

i
Distribute the schoolwide plan for Title I campus School: Annually

| B | ot

conference/notes, correspondence, or log | R= required form

KEY: @ = e-mail/print or e-file documentation | E = student handbook/print or efile documentation | ® = telephone/
documentation in a log | B = Web-based dissemination/e-file documentation | @ = letter/print documentation | g =
newspaper/print or e-file documentation | #h = meeting with parents/documentation by sign-in sheets, agendas, minutes,
or products | @ = newsletters or correspondence sent home with students/print or e-file documentation | #® = parent
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Notification Continued

Topic Form By Whom/When
Provide information to parents of homeless School: When a student registers
s | ot | |
students on their rights
Title I, Part A: [Section 722(g)(6)(A)(iv, vii), NCLB] & | *
Provide parents with information about schools LEA: By the uniform start date
identified for School Improvement, Corrective
Action, or Restructuring, including information on R
parent options and descriptions of the steps taken @
to address poor performance
Title I, Part A: [Section 1116(b)(6)(A-F), (7)(E)(i-iii), and (8)(C)(i-ii), NCLB]
Provide information about the parents’ rights to LEA: By the uniform start date
access Supplemental Educational Services (SES) @R
Title I, Part A: [Section 1116(e)(2)(A)(i-iii) and (B), NCLB]
Provide information to the parents of students who LEA: In regard to placement, not later
have Limited English Proficient Students (LEP) than 30 days after beginning of
about available programs, parent options, and school year or within first two weeks
program effectiveness of the student being placed in
Title I, Part A: [Section 1112(g)(1)(A) i-vii), 1112(g)(1)(B), 1112(g)(3), and | language instruction program when
1112(g)(4),] and Title 11-A, NCLB: [3302(a)(1-8), 3302(b), 3302(e)(1)(A), and Bl the student was not identified prior
3302(B) i) | <D | i to beginning of school year
i | o® In regard to program effectiveness,
within 30 days after failure occurs
In regard to other information,
regular meetings throughout the
school year
Provide information about Safe and Drug Free LEA: In regard to status, annually
School and Community (SDFSC) status for schools In regard to Persistently Dangerous,
(including Persistently Dangerous Schools), at least 14 days prior to the
programs and activities supporting SDFSC, and @R | beginning of the school year and at
instances of violent crime in the school B @ | the time of enrollment for new
Title IV, Part A: [Section 4115(b)(1)(D)(i), 4114(d)(2)(C), 4115(b)(2)(D), 4116(b)] | i | students
and Title IX-A, NCLB: [Section 9532(a)] & In regard to programs and activities,

ongoing
In regard to violent crime, within 14
days of incident

KEY: @ = e-mail/print or e-file documentation | E = student handbook/print or efile documentation | ® = telephone/
documentation in a log | B = Web-based dissemination/e-file documentation | @ = letter/print documentation | g =
newspaper/print or e-file documentation | # = meeting with parents/documentation by sign-in sheets, agendas, minutes, or
products | @& = newsletters or correspondence sent home with students/print or e-file documentation | #® = parent

conference/notes, correspondence, or log | R= required form
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Consultation

with parents.

The Title I, Part A provisions require LEAs and schools to perform certain tasks in “meaningful” consultation

Title I, Part A: [Section 1118(d), NCLB]

Topic Form By Whom/When
Written Parental Involvement Policies LEA/School: Annually
Title I, Part A: [Section 1118(a)(2); 1118(b)(1); 1118(c)(3), NCLB] th
Annual Evaluation of Parental Involvement Policy LEA/School: Annually (survey or
Title I, Part A: [Section 1118{a)(2)(E); 1118(c)(1), NCLB] th evaluation)
Written School-Parent Compact - LEA/School: Annually (survey or

evaluation)

Parent—Teacher Conferences (required at
elementary schools) W R

Title I, Part A: [Section 1118(a)(2)(E); 1118(c)(1), NCLB]

School: Annually usually early in the
year

Schoolwide Plan and Program Plans
Title I, Part A: [Section 1114(b)(2) (A)(i); 1114(b)(2)(B)(ii); 1118(c)(3); i
1306(a)(1)(B); 1306(b)(4): 3116(b)(5), NCLE]

School: Annually

Consolidated Application, Title I Programs
Title I, Part A, Title II, Part A, Title IV, Part A, Title V, Part A: [Section 1112(d)(1);

LEA: Meeting annually, when the
Consolidated Application is being

Title I, Part A: [Section 1118(c)(1) and (2); Section 1118(c)(4)(A-C), NCLB]

2122(b); 4114(c)(1)(A) and (¢)(2); 5133(b)(7), NCLB] " completed (may occur across
program areas)

Reservation of Funds School: Annually (survey)

Title I, Part A: [Section 1118(a)(3)(B), NCLB] th

School Improvement Plans (SIP) for schools School: Within 3 months of SIP

designated as Needing Improving — Parental identification

Involvement i

Title I, Part A: [Section 1116(b)(3)(A); 1116(c)(7)(A), NCLB]

School Improvement Plans (SIP) for schools LEA: Within 45 days of receipt of

designated as Needing Improving — Community revised plan from campus

Leader Involvement i

Title I, Part A: [Section 1116)(b)(3)(B), NCLB]

LEA Improvement Plan LEA: Annually (survey or evaluation)

Title I, Part A: [Section 1116(c)(7)(A)(i-viii), NCLB] th

Parent Advisory Council (PAC) LEA: Annually (survey or evaluation)

Title I, Part C: [Section 1304(c)(3), NCLB] th

Continued Consultation LEA: Annually (survey or evaluation)

Title IV, Part A: [Section 4114(c)(1)(B); 4115(a)(1)(E), NCLB] th

Title I, Part A Meeting - School: Annually (survey or

evaluation)

conference/notes, correspondence, or log | R= required form

KEY: @ = e-mail/print or e-file documentation | E = student handbook/print or efile documentation | ® = telephone/
documentation in a log | B = Web-based dissemination/e-file documentation | « = letter/print documentation | g =
newspaper/print or e-file documentation | #h% = meeting with parents/documentation by sign-in sheets, agendas, minutes, or
products | @& = newsletters or correspondence sent home with students/print or e-file documentation | #® = parent
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Tool 2.3: Timeline for Title I, Part A Programs

Click here to link

to a text version

Description
of the tool.

This tool provides an example of a timeline chart to help SEAs, LEAs, and schools track their
events, actions, and notifications related to Title I, Part A. While there are numerous ways to
set up a timeline chart and more events that can be added, this example demonstrates the value of providing a list of
key items to help SEA, LEA, and school staff meet expectations.

Distribution

Developers of tools such as this one can distribute it through school improvement conferences or meetings, as well
as through the Internet. SEAs and LEAs may want to share appropriate sections throughout the year to give all staff
notice and reminders of due dates.

Suggestions for Use

SEAs, LEAs, and schools can keep this chart at hand when designing the school calendar and during the planning
process for Title I, Part A programs. Sharing these dates with staff at all levels, as well as parents and the community
as appropriate, will help to build support for the work.

NCLB Timeline Chart
: All Public Schools :
July 1 Deadline—LEA Consolidated Application is due to state department of education.
August Dissemination—SEA provides preliminary assessment and accountability reports to
LEAs.
Action—LEAs conduct review of AYP.
August— Dissemination—SEA provides state assessment and accountability information to all
September stakeholders: district, school, and public.
Early Fall Dissemination—LEA prints individual student assessment results from online data

system and disseminates individual student state assessment results to parents in a
timely manner.

Fall Action—LEA tests students for English Language Proficiency (ELP) as appropriate.
Codes students identified as limited English proficient (LEP) in online data system.

September 30 | Deadline—LEA submits Consolidated Application to SEA.

October Planning—Coordination and transition team meets to evaluate last year’s plan.

February Assessment—LEA administers state alternative assessment to eligible students with

disabilities and ELP test to all identified LEP students.

March—April | Assessment—Administer state assessment results to all students enrolled in grades 3-8.

Spring Planning—Title I planning team designs LEA Consolidated Application and use of
federal funds in conjunction with Consolidated Application Committee.

Planning—Title I planning team consults with private schools officials, parents,
community, staff, and all stakeholders to complete Consolidated Application.

Action—Title I planning team conducts a comprehensive needs assessment of students,
teachers, families, and community members and use results of this assessment and
Title I program evaluation data to inform decisions regarding use of federal funds.



http://www.sedl.org/connections/toolkit/toolkit-pi-s2tools.doc
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All Title I, Part A Schools

Beginning of
School Year

Action—LEA and schools provide copy of the district and school parental involvement
policy and School-Parent Compact to all parents of Title I students. This includes all
parents/students in a schoolwide program.

September 1

Notification—LEA and schools inform all parents of children attending a Title I school
of their right to know the qualifications of their child’s teacher (“Parent’s Right to
Know”).

September 1

Action—Principals of a Title I school attest (annually) that the school is in compliance
with staff qualification requirements under Section 1119.

Fall or Spring

Action—LEA conducts an annual meeting.

Action—With input from parents, LEA and schools review and revise the district and
school parental involvement policies and School-Parent Compact, ensuring that each
document contains the required elements.

Spring Action—LEA and schools evaluate the effectiveness of the Title I program. LEAs and
schools consult with parents regarding the design of the Title I program for the
upcoming year as it will be reflected in the Consolidated Application.

May Planning—LEA begins efforts to complete LEA Title I Report.

Spring Planning—LEA and schools complete applicable Consolidated Application sections.

June 15 Deadline—LEA submits LEA Title I Report.

June 30 Deadline—LEA submits Consolidated Application sections.

Targeted Assistance

school year

Spring/Fall | Action—LEA and schools identify students eligible for Title I services (student needs
assessment and ranking process).
Beginning of | Notification—LEA and schools send notification letter to parents advising them that

their child has been identified for Title I services (notification letter, permission—to—
serve form, denial-of—services form).

Throughout | Action—Title I teachers provide parents with regular progress reports (at least quarterly)
school year and parent—teacher conferences with the Title I teacher.

Fall and Action—LEA codes students receiving Title I services in online data system, including
ongoing students receiving summer school in July, August, and June.

Spring Planning—LEA and schools complete applicable Consolidated Application sections.
Fall Planning—Schools may attend the schoolwide Title I conference if 40% or more of

students qualify for Free and Reduced Lunch (FRL) Program and consider changing
Title I services from targeted to schoolwide.

Schoolwide

August 15 Notification—SEA sends an invitation of eligibility for schoolwide conference if 40% or
more of the students qualify for FRL.

September— | Action—SEA holds the schoolwide conference.

October

October Notification—If pursing schoolwide program, schools notify parents of eligibility and
conduct meeting to gather input.

November— | Planning—Schoolwide planning team develops schoolwide plan in consultation with

April School Support Team (SST) member.




A Toolkit for Title | Parental Involvement Section 2 — Page 22

Spring Planning—LEA reviews current schoolwide programs and revises schoolwide plan.
Spring Planning—LEA and school completes applicable Consolidated Application sections.
June 30 Deadline—LEA submits Consolidated Applications sections.

LEA Responsibility

August Dissemination—LEA shares SEA—provided information regarding AYP Status and

conducts review of the determination.

Activity—LEAs conduct review of AYP.

August Activity—If warranted, LEA submits letter of challenge concerning the improvement
status to SEA as per appeals process.

August Notification—LEA informs stakeholders (school staff, students, parents, and the public)
of School Improvement status.

August Action—LEA attends state school improvement meeting sponsored by SEA.
August— Action—LEA provides for transportation needs of parents exercising School Choice
September provision.

Action—LEA develops contracts with SES providers as per parent choice.
August— Action—LEA, if applicable, implements Corrective Action or Restructuring provisions.
September
September— | Action—If providing SES, LEA develops student learning plans in conjunction with SES
October providers and parents.
Fall Action—LEA audits schools in Level 4.

October 1 Deadline—LEA submits revisions to Consolidated Application, applicable school and
district improvement sections

May—June Deadline—LEA completes annual report for School Choice.

May—June Deadline—LEA completes annual report for SES.

School-Level Improvement

August Notification—Schools inform parents of School Improvement status.
August Notification—Schools inform parents about Choice and Supplemental Services
provisions.

August Notification—Schools inform parents about Corrective Action and Restructuring, if
applicable.

September Action—Schools conduct comprehensive data analysis.

September— | Action—Schools develop school improvement (SI) plan with consultation with parents,

December community, staff, SST, and SEA.

November Action—Schools participate in peer review of SI plans.

January 15 Action—Schools submit SI plan to LEA for approval after SST recommendation for
approval. SEA approval to follow.

January— Deadline—Schools submit application for SI funds.

February

District—Level Improvement

September Action—LEA disseminates letter from SEA indicating district improvement (DI) status.

September Action—LEA conducts comprehensive data analysis.

Fall Action—LEA in Corrective Action receives audit.
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September— | Planning—LEA develops or revises existing DI plan community, staff, SST, and SEA.

December

November Action—LEA participates in peer review of DI plans.

December Planning—LEA sends DI plan to SST for input and recommendation for approval.

January 15 Deadline—LEA submits DI plan to SEA for approval.

Spring Action—LEA in Corrective Action is notified of results of audit and selection of
Corrective Action to be employed.

July 1 Action—LEA Corrective Action is implemented.







Nl
.- State Responsibilities
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SEAs must assist LEAs and schools in
their efforts to support parental
involvement. They must do this by

=+ Supporting the collection and
dissemination of effective parental
involvement practices to its LEAs
and schools. Those practices must
be based on the most current
research and meet the highest
professional and technical
standards on effective parental
involvement that fosters increased
achievement for all children. In
addition, those practices must be
geared toward lowering barriers to
greater participation by parents in
school planning, review, and
improvement experiences. [Secion
1111(d), ESEA]

<+ Providing technical assistance to
LEAs and schools that is designed
to improve teaching and learning,
including technical assistance
relating to parental involvement
under Title |, Part A, Section 1118.
[Section 1111(c)(4), ESEA]
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. State Responsibilities

Reviewing LEA Title I Plans and
Progress

Plan Review: An SEA must review each
LEA’s plan to determine if the LEA’s
parental involvement activities meet the
requirements of Section 1118. [Secion
1112(e)(3), ESEA]

Progress Review: As a part of its annual
yearly progress review of each LEA
receiving Title |, Part A funds, the SEA
must determine if each LEA is, among
other things, carrying out its
responsibilities under Section 1118 with
respect to parental involvement. [Seciion
1116(c)(1)(A), ESEA]

The SEA must publicize and disseminate
the results of this review to its LEAS,
teachers and other staff, parents,
students, and the community. [Secion
1116(c)(1)(B), ESEA]

Consulting with Parents on the
State Title I Plan

An SEA must consult with parents, along
with others, such as LEAs, in developing
its state plan. [Secion 1111(a)(1), ESEA]

Information and Technical
Assistance to Parents

State Report Cards: State report cards
must include information related to
assessments, accountability, and teacher
quality, and must include data from all
LEAs in the state. A description of each
of the data elements (assessments,
accountability, teacher quality) for State
report cards is included in the Report
Cards, Title I, Part A, Non-Regulatory
Guidance, available at
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http://www.ed.gov/programs/titleiparta
/reportcardsguidance.doc.

The information in the report cards must
be in an understandable and uniform
format, including alternative formats
upon request, and, “to the extent
practicable,” in a language that parents
understand.

Individual Student Assessment Reports:
A central requirement of the Title |, Part
A is that SEAs, in consultation with LEAs,
must implement a set of high—quality,
yearly student academic assessments
that include, at a minimum, academic
assessments in mathematics, reading or
language arts, and (beginning with
school year 2007-2008) science. As a
part of this assessment system, SEAs
must produce individual student
interpretive, descriptive, and diagnostic
reports that allow parents, teachers, and
principals to understand and address the
specific academic needs of each student.
These reports must also include
information regarding achievement on
academic assessments aligned with each
State’s academic achievement
standards. SEAs must provide these
reports to parents, teachers, and
principals of all public schools as soon
as possible after the assessments are
given. The information must be provided
to parents in an understandable and
uniform format, including alternative
formats upon request and, to the extent
practicable, in a language that parents
can understand.

(See Section 2, page 8 for a detailed
explanation of “to the extent
practicable.”)
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About School Improvement
Notifications: Throughout the school
improvement process, the appropriate
entity—the SEA, LEA, or school—must
communicate with the parents of each
child attending a school identified for
School Improvement, Corrective Action,
or Restructuring. The information must
be provided to parents directly, by such
means as regular mail or e-mail. If the
SEA does not have access to individual
student addresses, it may provide the
information to the LEAs or schools for
distribution to parents.

The SEA, LEA, or school must also
provide information to parents during
the school improvement process by
broader means of dissemination, such as
the Internet, media, or public agencies,
that serve the student population and
their families. All communications must
respect the privacy of students and their
families.

LEA Identified for Improvement or
Corrective Action: An SEA must
promptly notify the parents of each
student enrolled in a school served by an
LEA that the LEA has been identified for
School Improvement or Corrective
Action. The notice must include
information about the results of the
SEA’s annual progress review of schools
served by the LEA in meeting the state’s
student academic achievement
standards; whether the LEA is carrying
out its responsibilities for Sections 1116,
1117,1118, and 1119; the reasons for
the identification; and how parents can
participate in upgrading the quality of
the LEA.
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Understanding what data say

Comparing results from several years, a technique called longitudinal analysis, can help educators and parents
understand trends. This works best when the same kind of information is collected each year; however, that is
not always possible. For example, our state changed its statewide test from a norm—referenced one to a
criterion—referenced one during the 2003-2004 school year. We can tell whether students performed better
in math between 2004 and 2008 because the state used the same test each of those years. However, we can’t
compare these results to the 2003 results because the tests were different.

In some sections, the school is compared to the whole state; in other sections, the county results also appear.

Accountability

In the accountability section of the report card, the school is rated on student attendance and on the
percentages of students who took the statewide tests in math and reading. High schools are rated also on how
many students graduate. The state has set targets for all these areas, and if the school meets the targets (or
does better), it makes Adequate Yearly Progress as required by NCLB.

The following chart demonstrates percentage of students who were rated as proficient on the in 6th grade
reading assessment.

2007, Grade 6 Reading, Percentage Proficient
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Each school’s report card will contain several charts like this one to help communicate performance
information in different areas and content subjects. Within this information, there should be a statement of
where students are expected to be during that school year. For example, in the chart below, note the line with
the red arrow. That is the achievement target. You will notice that not all students are meeting this school’s
target.

Teacher information

The Title I, Part A provisions require districts and schools to make sure teachers are “highly qualified.” The
report card shows the percentages of teachers who have achieved various levels of education. The numbers
that appear beside a degree, such as a Master’s Degree+15, indicate the number of extra credit hours a group
of teachers has taken. The section, labeled “Teachers on Permits,” shows how many teachers are working
under special permits while they take classes to become fully certified.

Example of Teacher Information Section of NCLB Report Card
Level of Education School County State

By percent

Bachelor’s Degree 23.8% 23.4% 24.2%
Bachelor’s Degree+15 22.5% 32.1% 29.4%
Master’s Degree 17.7% 12.2% 16.4%
Master’s Degree+15 5.9% 8.7%
Doctorate 0.5% 1.1%
By number

Teachers on Permits 1 23 1,018

Your school is required to notify you of your right to know the qualifications of your child’s teachers and the
classroom paraprofessionals and if your child is taught by an unqualified teacher for more than 4 weeks.

Discipline

This section indicates whether the school met the standard for keeping discipline referrals as low as possible.
Information in this section may also be displayed in charts. This section is intended to make sure you know if
your child is attending a safe school. The following table provides an example of how the report will keep you
informed about the safety in your school. As you see, this school had numerous safety issues in 2004. While
there are still safety concerns in 2007, the school has made changes in its approach to creating a safe school,
and discipline has improved significantly.

Safe Schools Chart
Number of Instances, 2004—2007
Type of Activity 2004 2005 2006 2007
Number of Suspensions 128 78 20 0
Number of Expulsions 79 52 47 20
Number of Acts of Extreme Violence 48 31 15 2
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Attendance/graduation rates

This section of the report card shows attendance and graduation rates. NA (or N/A) means not applicable,
and it appears in the box for graduation rate if the school is an elementary or middle school. School
attendance is not only an accountability issue for AYP; it is also a determining factor in school funding. This
chart reflects an improvement in attendance.

Attendance, Overall Year Percentage by Campus
Percentage of Instances, 2004—2007

School 2004 2005 2006 2007
Yellow Elementary 89 93 96 98
Orange Middle School 87 95 94 97
Red High School 83 82 90 93

School information

The school report will also provide information on the demographics of the school and other general
information. For example, you might see the following types of information:

Total number of students in the school

Number of students in each demographic subgroup (i.e., African American, White, Hispanic, and
others)

Average number of students in each class

Dropout rate (not applicable for elementary schools)

Percentages of highly qualified teachers

Number of students for every administrator and teacher

Average years of experience of principals, teacher, counselors, librarians, and so on
Number of Advanced Placement or dual college credit classes at the secondary level

Percentages of students who took the ACT and SAT tests with a composite, or average, score students
earned and percentage of students taking Advanced Placement exams.
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Tool 6.3:  Explanation of State Accountability System

Click here to link

to a text version

Description
of the tool.

This tool provides a sample format for explaining the state’s accountability system. It is
intended to help non—educators understand the state’s system. There is no required method for
helping parents to understand this process; however, it is required that SEAs, LEAs, and schools assist parents in
understanding the accountability system and the information it produces so that they are better able to support their
child’s education. This tool is one example of how to provide assistance.

Distribution

Developers for this tool can disseminate this type of document at meetings, conferences, or workshops or through
their Web site.

Suggestions for Use

LEAs and schools can distribute these types of resources during the annual meeting or during the regular teacher—
student—parent conferences.

This type of tool can be used as a handout for a workshop for parents. However, staff need to help parents engage
with and discuss this information if it is to have value.

A Review of the State’s Accountability System

No Child Left Behind requires that all students must be academically proficient (demonstrating a high
level of skill) in mathematics, reading/language arts, and science by 2014. The state accountability system
is set up to measure how well both schools and students are doing toward meeting the proficiency goal.

Moreover, schools who serve Title I eligible students have additional obligations. Title I provides funding
for high poverty schools to help students who are behind academically or at risk of falling behind. About

45% of our state's public schools are Title I schools. You can find out if your school is a Title I school by
asking your principal or by going to department of education Web site for a listing of Title I schools.

This document will help you understand how our state uses standards and assessments to reach our goal
to ensure that every child receives a quality education and reaches high academic expectations. However,
if you have additional questions, you should call your local school. You can also find additional
information on the department of education Web site or the U.S. Department of Education Web site at
www.ed.gov.

Academic Standards

Title I, Part A requires that states develop standards and that those standards be measured as part of
its accountability procedures. Even though our state has used academic standards and accountability
procedures for many years, we reviewed and updated our assessments and procedures to ensure we
would be able to meet the challenges of the new Title I legislation.

Academic standards are public statements about what all students should know and be able to do.
Odur state has standards for all academic subjects for each grade. Your local school district can
provide copies of the standards, which are available on the state department’s Web site and in print
on request from the department of education as well. Below is an example of a fifth—grade math
standard.


http://www.sedl.org/connections/toolkit/toolkit-pi-s6tools.doc
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The learner will recognize and use standard units of metric and customary
Competency Goal 2:

measurement.

11.01  Estimate the measure of an object in one system given the measure of that
Objectives object in another system.

11.02  Identify, estimate, and measure the angles of plane figures using appropriate

tools.
Assessments

All schools must measure student achievement in reading/language in grades 3-8 each year and at
least once during the high school years, and science achievement at least once in grades 3—5, 6-9, and
10-12. Each student’s test results are reported in terms of Level IV, advanced; Level 111, proficient;
Level II, basic; and Level I, below basic. Students at Level III have demonstrated that they are
proficient in the content area.

Public Reporting

Each school must issue a "report card" for each school. We have reviewed and adapted our reporting
procedures to ensure that we are meeting the requirements of Title I, Part A. These mandates require
that the information on the report card be more detailed than previous reports. Each district and
school is provided reports on how well the state, district, school, and individual students are
performing in student achievement, attendance, dropout (high school only), school safety, and
teacher quality. For example, public reports might include a table such as the one below to
demonstrate how well the school compares to the district and the state in overall academic
achievement.

Performance of Students in Each Grade Taking the End—of-Grade Tests

by Percentage Achieving Master

Grade 3 Grade 4 Grade 5 Grade 6 Overall
Reading Math Reading Math Reading Math Reading Math Reading Math
Our
83.1 73.2 81.2 63.5 89.9 62.9 n/a n/a 84.6 65.9
School
# of
Tests 71 71 85 85 89 89 1 1 246 246
Taken
District 77.5 69.0 80.9 64.1 84.7 61.0 79.4 63.0 81.9 64.2
State 82.9 67.8 83.4 65.0 88.4 63.1 81.5 61.9 84.9 63.4

However, these reports must also report information by specific groups of students, as you can see
below. By reporting the overall data as well as the subgroup data, the academic achievement of
students as a whole at a school can't mask the underachievement of certain groups of students. This
possible difference is called the “achievement gap.” Schools must work to ensure that this gap is
closed. The chart below is an example of how subgroup data is reported.
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Percentage of Students at or Above Level III (Grade Level)

& = =
= Q (=) D= ‘S - @ ‘5O
@ ) g s = v s S o g8 E =
s | 35| 2|25 F|5u|c3|d e |8 |8 |54 53
< = =
Our
School 84.6 | 829 | 86.3|88.1| 743 | 72.7 | nfa | n/fa | 77.8 |72.2|89.7|69.2 | n/a | 48.6

District | 81.9 | 78.7 | 85.2 | 87.8 | 74.3 | 69.7 | 81.8 | 90.1 | 86.3 | 71.9 | 89.8 | 59.3 | 52.9 | 47.3
State 84.9 | 82.0 | 88.0 | 91.4 | 75.3 | 73.9 | 76.4 | 90.7 | 87.8 | 76.2 | 92.6 | 61.0 | 58.1 | 56.2

ED-Economically Disadvantaged Students | NED-Not Economically Disadvantaged Students | LEP-Limited English
Proficient Students

Of course, parents are usually most interested in the achievement level of their child. Your school is
required by law to keep you informed of your child's achievement level.

Highly Qualified Teachers

You have a right to request information on the qualifications of your child’s teacher(s) or classroom
paraprofessional. This information includes degrees held, certifications held, and whether the teacher
is certified in the area he/she is teaching.

All teachers who teach in core academic subject areas are required to be highly qualified. Highly
qualified teachers are fully certified and/or licensed by the state; hold at least a bachelor's degree from
a four—year institution; and demonstrate competence in each core academic subject area in which
they teach. Our state’s school report cards compares teacher information from your school and
district to others across the state under the “Quality Teachers” tab. Title I schools must notify
parents if their child has been assigned, or has been taught for at least four consecutive weeks, by a
teacher who does not meet the highly qualified criteria. Parents also may request information
concerning whether their child is receiving instruction by a teacher assistant and, if so, his/her
qualifications. A special communication process is utilized between schools and parents of students
with disabilities or English language learners.

Parental Involvement
There are many ways parents can be involved in their child’s education including the following:

< Stay informed by carefully reviewing the district and school report cards as well as your
child’s performance report.

+ Participate in decision—making opportunities regarding funding. A school district with a
Title I allocation of more than $500,000 must determine the percentage of the allocation
that it wishes to reserve for parental involvement activities. This amount must be at least
one (1) percent of the school district’s Title I allocation. Title I parents are to be involved
in the decisions regarding how reserved funds will be used for parental involvement.

< Participate in planning and decision—making opportunities in a meaningful way as part of
developing a written parental involvement policy and parental involvement plan/School—
Parent Compact. The School-Parent Compact must provide descriptions of school staff
and parent roles to support student achievement.

< Review the written parental involvement policy and plan that the school shares at its
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annual parent meeting.

Adequate Yearly Progress
You may hear that your school "made AYP" or "didn't make AYP." AYP stands for Adequate Yearly

Progress. AYP is a calculation measuring the yearly progress toward achieving grade—level
performance in math and reading for each student group in a school, district, or state. AYP is applied
to each of the three subject areas, at all tested grade levels, for all population groups.

Our goal is for all public school children to perform at grade level in reading/language arts,
mathematics, and science by the end of the 2013-2014 school year. The AYP procedure is designed
to provide information as to whether schools, districts, and states are making progress toward
meeting that goal.

If just one student group at a school does not meet a target goal, then the school does not make AYP
for that year. Forty or more students across the tested grades in a school in the following categories
make up students groups: (1) the school as a whole (all students), (2) White, (3) African American,
(4) Hispanic, (5) Native American, (6) Asian, (7) multiracial, (8) economically disadvantaged
students (students eligible for free or reduced—price lunch), (9) limited English proficient students,
and (10) students with disabilities. Many students are counted in more than one group. This
requirement of the law is to make sure that historically underserved students receive the attention
they need and deserve.

Failure to Make AYP

If your school receives Title I funding and it doesn't make AYP in the same subject for two or more
years in a row, then the school must send you a letter informing you of that fact and your options.
Title I schools that haven’t met state target goals for AYP for two or more years in the same subject
(reading/language arts or math) are designated as “School Improvement” schools. Sanctions escalate
for schools remaining in School Improvement for multiple years. (See the chart below, School
Improvement Status.) To exit School Improvement, schools must make AYP for two years in a row
in the subject that designated them for School Improvement. Non-Title I schools that do not make
AYP do not face sanctions, but must amend their School Improvement Plans to indicate how they
will improve. In past years, over half of the state’s schools have not made AYP.

School Choice

Schools that are designated as in “School Improvement” must offer all parents in the school the
option of transferring their child to other schools, not in School Improvement, designed by the
district. The district pays the transportation costs when parents choose to transfer their child.

Title I School Improvement schools must offer School Choice until the school makes AYP for two
years in a row for the subject area that was first identified as a low performance content area. School
Choice must be offered in addition to other obligations that schools must fulfill if they remain in
Title I School Improvement after one year.

A student who transfers to a choice school can remain at that school until he or she has completed
the highest grade in the school. However, the school district is not obligated to provide
transportation for the student after the end of the school year in which the original school is no
longer identified for Title I School Improvement.
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School Improvement Status

After . .. Then . .. And implements . . .

1 year of not making
Adequate Yearly Progress
(AYP) in mathematics or
reading/language arts

School addresses challenge

areas.

No sanctions apply

Designs a plan for improvement

2 consecutive years of not
making AYP in the same
subject Designated as in Schoo/
Improvement

School enters Year 1 of Title
I School Improvement at
the beginning of the next
school year.

School Choice*
Designs a plan for improvement

Receives technical assistance

3 years of not making AYP
in the same subject
Designated as in Corrective
Action

School enters Year 2 of Title
I School Improvement at
the beginning of the next
school year.

School Choice
Supplemental Educational Services
Designs a plan for improvement

Receives technical assistance

4 years of not making AYP
in the same subject
Designated as in Corrective
Action

School enters Year 3 of Title
I School Improvement at
the beginning of the next
school year.

School Choice
Supplemental Educational Services
Designs a plan for improvement

Receives technical assistance

5 years of not making AYP
in the same subject
Designated as in Restructuring

School enters Year 4 of Title
I School Improvement at
the beginning of the next
school year.

School Choice
Supplemental Educational Services
Devises a plan for Restructuring

Receives technical assistance

6 years of not making AYP
in the same subject
Designated as in Restructuring

School enters Year 5 of Title
I School Improvement at
the beginning of the next
school year.

School Choice
Supplemental Educational Services
Restructuring

Receives technical assistance

*Schools in districts in the SES Pilot Program offer Supplemental Educational Services, not School

Choice, at this stage.

NOTE: Title I schools enter School Improvement after two consecutive years of not making
Adequate Yearly Progress (AYP) in the same subject (reading/language arts or mathematics). Title I
schools exit School Improvement after two consecutive years of making AYP in the subject that
identified them for School Improvement. If a school makes AYP in the identifying subject in any
one year after entering School Improvement, it does not move to the next level of sanctions in the
next school year. For every year a school in School Improvement does not make AYP in the
identifying subject, it moves to the next level of sanctions. It is possible for a school to exit School
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Improvement for one subject, while entering into or remaining in School Improvement based on
the other subject.

Supplemental Educational Services

After three years of not making AYP in the same subject, a Title I school must offer special tutoring
services, known as Supplemental Educational Services, to economically disadvantaged students.
Supplemental Educational Services are extra academic services such as tutoring and other academic
enrichment services offered outside of the regular school day to help students improve reading and
mathematics skills. State Board—approved providers serve as tutors.

Students are eligible if they are eligible for free or reduced—cost school lunch and attend a Title I
school that has not made Adequate Yearly Progress in the same subject for three or more years.

Terms Mentioned in the Document

Academic (achievement) standards are set by the Standard Course of Study (SOS) outlining what all
students should know and be able to do for each grade level and academic subject. It defines the
minimum standards for school systems to follow and to communicate to the public. State
accountability measures are derived from the state curriculum.

Accountability is the system in which the state requires that schools and districts meet achievement
standards for what students should know and learn at each grade level. Assessments and public
reporting of assessment results are part of the accountability system of finding out and reporting if
students are making progress toward meeting the achievement standards.

Achievement gap refers to the differences in academic performance, as measured by test scores or
graduation rates, between different groups of students. Under No Child Left Behind, these groups are
based on racial or ethnic backgrounds, family income, student disability, or English language
proficiency.

Assessment is another word for “test.” The term assessment is sometimes used to encompass not only
standard test administration, but state—designed alternate assessments by which some students with
disabilities are measured.

Core academic subjects are English, reading, language arts, math, science, foreign languages, civics and
government, social studies, economics, arts, history, geography, and kindergarten through Grade 6 (K-
6). Under NCLB, only teachers meeting highly qualified criteria can teach these subjects.

District Improvement is the status a district enters by not meeting target goals in the same subject
(reading/language arts or math) in each of three grade spans (3—5, 6-8, and high school) for two years
in a row. All school districts that receive Title I funding are subject to being placed in Title I District
Improvement. A district in Title I District Improvement must inform parents of the district’s status,
revise its local education plan, and set aside 10% of its Title I allotment for professional development
purposes, and it can no longer be a direct provider of Supplemental Educational Services.

Elementary and Secondary Education Act is the principal federal law affecting K-12 education. When
the ESEA of 1965 was reauthorized and amended in 2001, it was renamed the No Child Left Behind
Act. The 2001 reauthorization represented significant changes from the 1994 reauthorization that
affects all public elementary and secondary schools in the country.
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Highly Qualified is an NCLB—defined teacher requirement that means a teacher has obtained full state
teacher certification or has passed the state teacher licensing examination and holds a license to teach in
the state; holds a minimum of a bachelor's degree; and has demonstrated subject area competence.

No Child Left Behind (NCLB) Act of 2001 is the most recent reauthorization of the Elementary and
Secondary Authorization Act of 1965. The reauthorized law added strict new accountability changes
and mandated that every child be taught by a Highly Qualified teacher. The law emphasizes standards
for teachers and consequences for Title I schools that do not meet student achievement standards for
two or more consecutive years. The law’s major goal is for every school to be at 100% proficiency by
2013-2014 as measured by state tests.

Standard Course of Study (CSOS) provides a guideline of what all students should know and be able
to do for each grade level and academic subject. It defines the minimum standards for school systems to
follow and to communicate to the public. State accountability measures are derived from the state
curriculum.

Proficient/Proficiency are terms referring to student work that meets the achievement standard set by
the state for that grade level.

Restructuring is a sanction level applied to a Title I school. After five years of not making Adequate
Yearly Progress, the school must plan for Restructuring. After six years of not making Adequate Yearly
Progress, the school must implement the plan for Restructuring.

Sanctions is the term often used to describe the consequences for Title I schools in various levels of
Title I School Improvement.

School Choice refers to the sanction applied to Title I schools not meeting state proficiency target goals
for Adequate Yearly Progress in the same subject (reading/language arts, mathematics, or science) for
two or more years. Those schools must offer parents the option of transferring their child to another

public school designated by the district, as required by No Child Left Behind.

School Improvement is the status a Title I school enters after not making Adequate Yearly Progress for
two consecutive years in the same subject (reading/language arts or math). A Title I school exits School
Improvement after two consecutive years of making Adequate Yearly Progress in the subject that
identified it for School Improvement (reading/language arts and/or math). It is possible for a school to
exit School Improvement for one subject, while entering into or remaining in School Improvement
based on the other subject.

Supplemental Educational Services (SES) are extra academic services, such as tutoring, offered outside
of regular school hours free of cost to eligible students. Low—income students who are attending Title I
schools in Title I School Improvement are eligible. Services are designed to increase the academic
achievement of low—income students, particularly in the areas of reading, language arts, and
mathematics. The State Board of Education must approve service providers.

The ABCs of Public Education is our state’s major school reform effort focusing on local school
accountability, an emphasis on student mastery of basic skills, and as much local board and local
educator control as possible.

Title I is the largest federal education—funding program. It provides funding for high—poverty schools
to help students who are behind academically or at risk of falling behind.
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Tool 6.4: Parent Action Resource

Click here to link

to a text version

Description
of the tool.

This tool is a parent—friendly sample of a resource to assist parents to foster student learning.
There is no required method or form for doing this; however, it is required that SEAs, LEAs,
and schools provide assistance to parents as they support their child’s education. This tool is one example of how to
provide assistance.

Distribution
SEAs, LEAs, and schools can disseminate this type of document at meetings, conferences, or workshops or through a

Web site.

Suggestions for Use
LEA and school staff can distribute this type of resource during the annual meeting or during the regular teacher—
student—parent conferences.

This type of tool can be used as a handout for a workshop for parents. However, staff need to help parents engage
with and discuss this information if it is to have value.

Preparing for Tests: Suggestions for Parents

You can be a great help to your child if you will observe these do’s about tests and testing:

v" Do talk to your child about testing. It’s helpful for children to understand why schools give tests
and to know the different kinds of test they well take. Explain that tests are like yardsticks.
Teachers, schools, school districts, and even states use them to measure what is taught and how
well students are learning what is taught. Most tests are designed and given by teachers to measure
students’ progress in a course. These tests are associated with the grades on report cards. The
results tell the teacher and the students how well they are doing. The results of some tests tell
schools that they need to strengthen courses or change teaching methods. Still other tests compare
students by schools, school districts, or cities. Tell your child that occasionally, he or she will take
“standardized” tests. Explain that these tests use the same standards to measure student
performance across the state or even across the country. Every student takes the same test
according to the same rules. This makes it possible to measure each student’s performance against
others’.

v" Do encourage your child. Praise your child for the things that he or she does well. When children
feel good about themselves, they can do their best on tests. Children who are afraid of failing are
more likely to become anxious when taking tests and are more likely to make mistakes.

v Do meet with your child’s teacher as often as possible to discuss his progress. Ask the teacher to
suggest activities for you and your child to do at home to help prepare for tests and to improve
your child’s understanding of the schoolwork.

v" Do make sure that your child attends school regularly. Remember, tests reflect children’s overall
achievement. The more effort and energy your child puts into learning, the more likely it is that
he will do well on tests.

v" Do provide a quiet, comfortable place for studying at home and make sure that your child is
well rested on school days and especially on the day of a test. Children who are tired are less able
to pay attention in class or to handle the demands of a test.


http://www.sedl.org/connections/toolkit/toolkit-pi-s6tools.doc
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Tool 6.5: Building Collaborative Partnerships
ReSOurce Click here to link

to a text version
of the tool.

Description

This tool provides handouts and brief facilitation directions for a series of activities that can
help to lay a foundation for meaningful engagement with parents. Because school staff and parents see education
from different perspectives, they must find common ground before they can become collaborative partners. There
are no specific collaborative practices required for LEAs and schools in the Title I, Part A provisions. However, LEAs
and schools are expected to meaningfully engage parents in supporting their child’s education and in developing
their capacity, and staff capacity, to do so. This type of activity helps build shared goals and understanding about
education that is often a foundation of strong parent—school collaborations.

Distribution

This tool should be used as part of the activity described or a similar type of tool. It is not as valuable as a stand—
alone resource.

Suggestions for Use

LEA and school staff can use this type of process early in the year to set a tone for meaningful engagement. When
staff use this type of activity, they may want to repeat it several times on different dates and at different times in
order to involve a larger number of parents. Staff may want to share overall notes or ideas gathered at the meetings
through a newsletter or Web site.

LEA or school staff can meet after these events to debrief what they have learned and actions they should take based
on their new shared understandings.

LEAs and schools can use these types of activities as part of their processes to create a parental involvement plan or
policy as well as build the capacity of staff and parents.

Collaborative Involvement—Meaningful Engagement

The following three activities may be completed at one event, or, if time is limited, they may be spread
over several meetings. It is also possible to use the activities separately. The goal of these activities is to
foster discussion and build shared understanding; that is, to take the first step in building an educational
partnership.

For best results, use small groups of mixed participants (school staff and parents in the same group). It
will be very important for the activity leader to assure the participants that there are no right answers.

For each activity, directions are given. However, activity leaders will need to make sure that each group
understands the task before groups start to complete each task.

Ideally, a facilitator will stop the discussion periodically, or at the end of an activity, and engage the
participants in a whole—group discussion of what they have discussed.


http://www.sedl.org/connections/toolkit/toolkit-pi-s6tools.doc
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Activity 1: Purpose of Education

Review the following explanations for the purpose of education. These explanations are commonly found
in historical descriptions of the American educational system.

Next, discuss how any or all of these explanations are reflective of your own views for the purpose for
education.

Once you’ve talked about the definitions, answer the questions on the bottom of the page. There is space
under each question for you to record ideas. Because we want to use your ideas to help us foster increased
parental involvement, we ask that someone in your group share notes from your discussion with your
session facilitator.

o Civil society depends on educating young people to become responsible,
thoughtful, and enterprising citizens.

o Progress in every practical field depends on having a workforce that has the
capacity to perform needed tasks and learn new knowledge and skills.

2 One's individual development and the capacity to fulfill one's own purposes
can depend on an adequate preparation in childhood.

Consider what your school needs to provide a quality education to all students and the needs of the
students in the schools. What words or phrases would you like to add or remove from these explanations
to describe what the purpose of education should be in our community?

How does this definition align to the strategies currently used in your school to promote student learning
and to engage parents?
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Activity 2: Partnerships

We would commonly define an educational partnership as
Efforts to create and foster educational partnerships in our community include . . .

o Shared understanding of educational issues and important goals necessary to promote
academic success for EVERY child.

o Shared responsibility and leadership in creating a collaborative environment that
supports the involvement of families, community members, and organizations in

supporting the educational needs of ALL children.

Use a highlighter to mark the phrases or words in the definitions above that would best define how
families and school staff should be engaged as partners in the school community.

Share the items you highlighted with the members of your group.

In the space provided below, work with your group to write your ideas about how the strategies you use
to work with families and community members need to reflect these ideas. Because we want to use your
ideas to help us foster increased parental involvement, we ask that someone in your group share notes
from your discussion with your session facilitator.
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Activity 3: Focused Improvement

Educators commonly talk about essential qualities of high—performing schools. The five qualities listed
below are commonly seen in many of these lists.

As you consider this list, take a moment to consider how the policies and strategies used in your school
allocate time and resources to each quality. Then use the pie chart at the bottom of the page to illustrate
the percentage of time and resources that should be allocated to each of the five qualities.

v" A shared understanding of goals and expectations for all involved in the school
system is clearly communicated and shared with all stakeholders.

v" High academic standards clearly define what students should know and be able
to do.

v" A strong group of leaders provides support for the goals and expectations of the
school and the school community.

V" Procedures for purposeful collection and analysis of data on students, programs,
and staff underpin all decisions.

v" Structures that establish strong, collaborative relationships with parent/family
and community partners are in place.

Finally, once you have completed your
task, discuss the percentages noted on
your pie chart with your group.
Through discussion, agree to a
percentage of effort and resources
allocated for each of the five qualities.

Because we want to use your ideas to
help us foster increased parental
involvement, we ask that someone in
your group share notes from your
discussion with your session facilitator.
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N
.. Appendix A: Tool Quick Take

Tool Quick Take

A Description of the Tool and Its Original Source

Click here to link

to a text version
of the tools.

Tools

Tool 2.1:

Tool 2.2:

A Comparison of No Child Left Behind (NCLB) and Public Law 0101
(P.L.0101) Parental Involvement Requirements

This tool allows users to quickly compare state and federal statutes as well as
communicate the key provisions of Title I, Part A.

This sample was adapted from an information booklet developed by the Indiana State
PIRC, Indianapolis, Indiana. The original document is available at
http://www.fscp.org/index.asp?p=22.

A Parental Involvement Checklist for District and School Administrators

There are many requirements related to parental involvement across the Title I,
Part A programs. This tool gives users an idea of the scope of the parental
involvement provisions.

This sample was adapted from An Administrator’s Abbreviated Checklist to NCLB—
Parental Involvement (2006), published by the Texas Education Agency, Austin, Texas,
and the Title |, Part A Statewide School Support/Parental Involvement Initiative,
Region 16 Education Service Center, Amarillo, Texas. The original document is
available at https://www.escl6.net/dept/isserv/titlelswi
/files/administrator's%20Checklist%20Final%20(Abbreviated).pdf.]

SEDL | National Center for Family and Community Connections with Schools


http://www.sedl.org/connections/toolkit/contents.html
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Tool 2.3:

Timeline for Title I, Part A Programs

This tool provides an example of a timeline chart to help SEAs, LEAs, and schools
track their events, actions, and notifications related to Title I, Part A. While there
are numerous ways to set up a timeline chart and more events that can be added to
this or other timelines, this example demonstrates the value of providing a list of
key items SEA, LEA, and school staff meet expectations.

This sample was adapted from the South Dakota Timeline Related to NCLB Federal
Programs (2007), developed by the South Dakota Department of Education, Pierre,
South Dakota. The original document is available at
http://doe.sd.gov/title/Timelines%20for%20Federal%20Programs.pdf.

Tool 3.1:

Tool 3.2:

Tool 3.3:

Tool 3.4:

State Parental Involvement Plan

This tool serves as an example of one SEA’s plan for supporting LEAs and schools
in implementing the parental involvement provisions of Title I, Part A, Sections
1111, 1112, and 1118. Furthermore, it also provides a clear explanation of the
state’s vision for parental involvement.

This was adapted from one created by the Texas Education Agency, Austin, Texas, in
2006. The original is available at
http://www.escl16.net/dept/isserv/titlelswi/files/State_Plan.pdf.

SEA Action Plan

While the previous tool, provided an example of an SEA plan, this tool offers
samples of another type of SEA planning—an action planner. It includes a list of
goals, strategies to support the goals, and activities to achieve each goal. This tool
does not provide an exhaustive list of goals, strategies, and activities, but it does
provide insight into the use of this type of tool.

This tool was adapted from one created by the Florida Department of Education,
Tallahassee, Florida, in 2007. The original is available at
http://www.fldoe.org/family/titlel/.

SEA Action Plan Implementation Checklist

This tool provides an example of a process for determining if SEAs have fully
implemented their plan for supporting parental involvement. Typically, an SEA
would create this type of tool as they develop their plan for supporting parental
involvement efforts.

This tool was adapted from one created by the Florida Department of Education,
Tallahassee, Florida, in 2007. The original is available at
http://www.fldoe.org/family/titlel/.

SEA Compliance Monitoring Checklist for LEAs

This tool provides a sampling of indicators from a monitoring checklist. Any SEA
using this type of document needs to carefully correlate compliance requirements
and documentation/evidence with the state’s Title I, Part A plan.

This tool was adapted from one created by the Louisiana Department of Education,
Baton Rouge, Louisiana. The original document is available at
http://www.doe.state.la.us/Ide/uploads/11708.pdf.

SEDL | National Center for Family and Community Connections with Schools
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Tool 3.5:

Tool 3.6:

SEA Compliance Monitoring Checklist for LEAs

This tool is a second monitoring checklist sample. It focuses on a broad scope of
indicators and categories, including demonstrating the role of parental involvement
in the Title I, Part A provisions. Any SEA using this type of document will need to
carefully correlate the indicators to the state’s Title I, Part A plan.

This tool was adapted from one created by the California Department of Education,
Sacramento, California. The original document is available at
http://www.cde.ca.gov/ta/cr/cc/0Q7instruments.asp.

Template for LEA School Improvement

This tool contains samples from a template that SEAs can provide to LEAs to
support their development of an improvement plan that includes processes and
procedures to support parental involvement as defined in Title I, Part A. When SEAs
create these types of templates, they should also ensure that other tools, such as
checklists and monitoring instruments, are aligned to them.

This tool was adapted from one created by the Maryland Department of Education,
Baltimore, Maryland, in a report from its Bridge to Excellence Master Plan Web site for
Prince George County Public Schools Title |, Part A, Improving Basics Programs Plan,
FY2008 report. The original document is available at
http://docushare.msde.state.md.us/docushare/dsweb/View/Collection-7622.

Tool 4.1:

Tool 4.2:

Tool 4.3:

Template for LEA School Parental Involvement Policy

This tool is a sample template for LEAs to use in creating parental involvement
policy. While there is no required format for policy documents, this sample
demonstrates the types of information that must be included in order to meet the
requirements of Title I, Part A, Section 1118(a)(2).

This tool was adapted from sections from the Parental Involvement: Title |, Part A, Non—
Regulatory Guidance (2004), published by the U.S. Department of Education,
Washington, DC. The original document is available at
http://www.ed.gov/programs/titleiparta/parentinvguid.doc.

Parental Involvement Policy Sample

This tool provides a sample for an LEA parental involvement policy and targets
select provisions. While there is no required template for policy documents, this
sample demonstrates one method for presenting policy in order to meet the
requirements of Title I, Part A, Section 1118(a)(2).

This tool was adapted from a policy created by Suwannee County School District,
Suwannee, Florida. The original version is available at
http://www.suwannee.k12.fl.us/pip.

Policy Development Checklist

This tool provides an example of a checklist that LEA staff can use to ensure that
their policy aligns to Title I, Part A, Section 1118(a)(2). This sample does not
incorporate all of the Title I, Part A provisions related to parental involvement.
However, it does provide insight into how to develop these types of resources.

This tool was adapted from a document created by the Arizona Department of
Education, Phoenix, Arizona, for the 2007-2008 school year. The original version is
available at www.ade.az.gov/asd/nclb/compliance/FormsResources/cyclel/2008-
LEA-Titlel-ParentlnvolvementPolicy.pdf.
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Tool 4.4: Action Planning—Building Systemic Support for Parental Involvement

This tool demonstrates an example of a question-driven action-planning tool for
LEAs to use as they promote parental involvement. This tool emphasizes building
the capacity of staff and parents in areas that are often the most challenging:
standards/benchmarks, curriculum, instruction, and assessment. While this tool is
not exhaustive in addressing every need or issue, it does provide a good foundation
of ideas for staff to consider in promoting parental involvement.

This tool was adapted from a set of questions from Tool 2.5, Parental Engagement Tool
Kit (2005), created by the lowa State PIRC, Clive, lowa, in 2005. The original version
is available at http://www.iowaparents.org/files/toolkit/2-5.pdf.

Tool 4.5: Evaluating Effectiveness—Building Systemic Support for Parental
Involvement

This tool is a sample inventory for LEAs to use as they create effective parental
involvement programs. While this sample covers only three possible types of
involvement, it demonstrates the utility of these types of resources.

This tool was adapted from Tool 2.1, Parent Engagement Tool Kit (2005), created by
the lowa State PIRC, Clive, lowa. The original version is available at
http://www.iowaparents.org/files/toolkit/2-1.pdf.

Tool 4.6: Letter—Parents’ Right to Know: Qualified Teacher/Paraprofessional

This tool provides a sample letter that demonstrates one LEA’s notification process
regarding teacher and paraprofessional qualifications. While there is no required
template for this type of notification, this sample provides guidance in creating
letters for this purpose.

This tool was adapted from translated letters developed by the Georgia Professional
Standards Commission, Atlanta, Georgia which provide notification information in
English and Spanish on relevant information from Improving Teacher Quality State
Grants, ESEA, Title Il, Part A, Non-Regulatory Guidance (2006), U.S. Department of
Education, Washington, D.C. The original documents are available at
http://www.gapsc.com/EducatorPreparation/NoChildLeftBehind/Parents/Parent_sa
mples.pdf and http://www.ed.gov/programs/teacherqual/guidance.pdf.

Tool 4.7: Letter—Parents’ Right to Know: Unqualified Teacher/Paraprofessional

This tool is a sample letter that demonstrates one LEA’s notification process when
a child’s teacher or classroom paraprofessional is not highly qualified. While there
is no required template for this type of notification, this letter provides guidance to
those creating such a letter.

This tool was adapted from a letter and form (2003) created by the Massachusetts
Department of Elementary and Secondary Education, Malden, Massachusetts, to help
LEAs use appropriate documentation regarding teacher quality. The original
document is available at http://www.doe.mass.edu/nclb/hqg/samples.html.
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Tool 4.8:

Tool 4.9:

Tool 4.10:

Tool 4.11:

LEA Procedures—AYP Parental Notification Letter

This tool is a sample of SEA guidance given to LEAs to use in creating notification
letters required through Title I, Part A. It provides examples of descriptive and
bulleted directions to assist LEAs and schools in meeting the parental involvement
provisions of Title I, Part A.

This tool was created by adapting sections from three documents:

Adequate Yearly Progress Dissemination Requirements (n/d) created by North Dakota
Department of Public Instruction, Bismarck, North Dakota; original document
available at
http://www.dpi.state.nd.us/titlel/targeted/general/reauthoriz/AYPsummary.pdf

LEA and School Improvement Non-Regulatory Guidance (2006) created by the U.S.
Department of Education, Washington, D.C.; available at
http://www.ed.gov/policy/elsec/guid/schoolimprovementguid.pdf

Instructions for Parent Notification (2008) created by the Texas Education Agency,
Austin, Texas; original documents are available at
http://www.tea.state.tx.us/nclb/Att5InstructionsforParentNotificationlLtr.doc.

Disseminating Annual Local Education Agency Report Card

This tool demonstrates a method for communicating school performance through
the LEA report card. There are numerous ways that LEAs can provide this
information. This sample is designed to provide the public with a quick snapshot of
information used to determine AYP.

This tool was adapted from Fact Sheets (2008), created by the New Mexico State
Department of Education, Santa Fe, New Mexico. The original document is available
at http://sde.state.nm.us/ayp2007/ayp07dist.html.

ELL Parental Notification Letter

This tool is a sample letter for LEAs to use in developing notification letters. While
th ere is no required format, this sample provides insight into one school’s method
of sharing information regarding ELL programs.

This tool was adapted from two documents used by Boise School District, Boise,
Idaho. The original versions of these documents are available at
http://www.boiseschools.org/ell/forms/english/english_homelang.pdf and
http://www.boiseschools.org/ell/forms/english/english_parentnotification.pdf.

AYP Parental Notification Letter

This tool is a sample letter for LEAs to use in developing notification letters. While
there is no required format, this sample provides insight into one school’s method
of sharing School Choice information.

This tool was adapted from a letter used at Hammond City Schools, Hammond,
Indiana, in 2007 and 2008 and has been posted as a resource on the Indiana
Department of Education Web site. The original document is available at
http://www.doe.state.in.us/Titlel/sample_parent_letters.html.
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Tool 4.12: Supplemental Educational Services Parental Notification Letter

This tool is a sample letter for LEAs to use in developing notification letters. While
there is no required format, this samples does provide insight into one school’s
method of sharing Supplemental Educational Services information.

This tool was adapted from a letter created by used at Hammond City Schools,
Hammond, Indiana, in 2008 and has been posted as a resource on the Indiana
Department of Education Web site, along with and information on SES providers
posted on the Indiana Department of Education Web site. The original documents are
available at http://www.doe.state.in.us/Titlel/sample_parent_letters.html| and
http://mustang.doe.in.gov/dg/ses/provider-list.cfm.

Tool 4.13: Parental Complaint Documentation

This tool is a sample for LEAs to use in creating procedures for parents to submit
their complaints. There is no required format for parents to submit complaints.
LEAs should also note that a written form might not be appropriate for all parents.

This tool was adapted from a form created by the Allegany County Public Schools,
Maryland, in 2008. The original document is available at
http://www.acps.allconet.org/assets/uploads/file/Complaint9%20Procedure(l).pdf.

Tool 5.1: Policy and Plan Activity Checklist

This tool is a checklist to help schools gauge their progress in meeting the Title I,
Part A provisions for parental involvement. Though this tool does not provide an
exhaustive list of parental involvement activities, it does demonstrate the types of
activities that are expected of schools and a method for tracking those events.
School staff who use this tool need to align the listed items with their school plan
for parental involvement. This may include adding items.

This tool was adapted from a checklist created by Timothy Speth, Northwest Regional
Educational Laboratory, Portland, Oregon.

Tool 5.2: Elementary School Policy, Descriptive Style

This tool demonstrates one format for a policy document. The tone and text are
parent-friendly and encourage those reading the document to participate in
parental involvement. The developers of this sample have aligned goals with
specific strategies in order to provide deeper explanations of the role and activities
expected for school staff and parents. The Title I, Part A provisions do not require
that school policies parental involvement follow a specific format. Schools should
use the style that best meets their needs.

This tool was adapted from the parental involvement plan used in Melrose Park
Elementary, Lake City, Florida, and updated in 2009. The original version is available
at http://www.columbia.k12.fl.us/melrosepark/T1ParentlnvolvePlan.html.
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Tool 5.3:

Tool 5.4:

Tool 5.5:

Tool 5.6:

Elementary School Plan, Bulleted Style

This tool demonstrates a format for a planning document for increasing parental
involvement. The Title I, Part A provisions do not require a specific format for
school plans for parental involvement. Schools should use the style that best meets
their needs.

This tool was adapted from the parental involvement plan used in Cherokee
Elementary School, Guntersville, Alabama, updated for the 2007-2008 school year.
The original version is available at http://www.cherokee-
elementary.com/index.php?option=com_content&view=article&id=66&Itemid=80.

Secondary School-Student-Family Compact

This tool demonstrates one format for a school-student-parent compact at the
secondary level. Though the Title I, Part A provisions do not require that secondary
students be involved in the School-Parent Compact process, this example
demonstrates why this might be appropriate for older students. The Title I, Part A
provisions do not require a specific format for parental involvement plans; however,
plans must address each of the provisions described in Title I, Part A. Schools
should use the style that best meets their needs.

This tool was adapted from the parental involvement plan used in Mason High
School, Erie, Michigan, for the 2007-2008 school year. The original version is
available at http://eriemason.k12.mi.us/pdf/ParentinvolvPlan5.pdf.

Data Collection Tool Regarding Parental Involvement

This tool contains a sampling of items from a survey that allows LEA and school
staff to collect information on the experiences of parents who interact with LEA or
school staff. It is not uncommon for teachers and parents to have different
perspectives on the same experiences. If school staff are to develop effective
parental involvement programs, they need a tool to help them determine if their
efforts are well received by parents. This sampling of questions demonstrates one
method for doing this.

This tool was adapted from a section from the Rhode Island State PIRC’s (Pawtucket,
Rhode Island) parental involvement toolkit (2008).

Evaluating the Effectiveness of Parental Involvement Survey

This tool provides a sampling of items from a survey that explores the effectiveness
of a parental involvement program. While this sample does not cover every possible
topic, it does contain enough examples to show many factors that need to be
reviewed when considering the success of parental involvement efforts. When
schools are attempting to do a comprehensive survey process, they may find that
breaking the survey into smaller pieces and administering it over a few weeks is a
more manageable process.

This tool was adapted from two documents used by Mid-Atlantic Equity Center,
Bethesda, Maryland, and Maryland State PIRC, Bethesda, Maryland. The complete
versions of these documents are available at
http://www.maec.org/tadocs/pinvolve.html.

A Spanish translation of this tool is available at www.sedl.org/connections/toolkit/.
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Tool 6.1:

Tool 6.2:

Tool 6.3:

Tool 6.4:

Parent-Friendly Information on Content Standards

This tool provides a sample document that can be used to help parents understand
the importance and use of standards-based curriculum. There is no one best
method for helping parents to understand how standards are a key component of
school improvement; however, this tool is only one way to start the process.

This tool was adapted from a brochure created by the South Dakota State PIRC,
Sturgis, South Dakota. The original version of this document is available at
http://www.sdpirc.org/content/sdprn/docs/NCLBContentStandardsBrochure.pdf.

Explanation for School Report Cards

This tool is an example of a resource that helps non-educators understand the
information contained in school report cards. There is no required method for
helping parents to understand these reports; however, it is required that SEAs,
LEAs, and schools assist parents in interpreting the information on report cards so
that they are better able to support their child’s education. This tool is one way to
do so.

This sample was adapted from a Web-based document created by the West Virginia
State PIRC at EDVANTIA, Charleston, West Virginia. The original version of this
document is available at
http://wvpc.edvantia.org/educator/documents/SchoolReportCard.pdf.

Explanation of State Accountability System

This tool provides a sample format for explaining the state’s accountability system.
It is intended to help non-educators understand the state’s system. There is no
required method for helping parents to understand this process; however, it is
required that SEAs, LEAs, and schools assist parents in understanding the
accountability system and the information it produces so that they are better able
to support their child’s education. This tool is one way to provide assistance.

This tool was adapted from two documents—No Child Left Behind: For North Carolina
Parents with Students Attending Title | Schools and No Child Left Behind: A North Carolina
Parent’s Perspective—prepared by Public Schools of North Carolina, Department of
Public Instruction, Raleigh, North Carolina. The original documents, in English and
Spanish, are available at
http://www.ncpublicschools.org/docs/nclb/titlel/materials/titlel parents.pdf and
http://www.ncpublicschools.org/docs/nclb/abcayp/materials/parents.pdf.

Parent Action Resource

This tool is a parent-friendly sample of a resource to assist parents to foster
student learning. There is no required method or form for doing this; however, it is
required that SEAs, LEAs, and schools provide assistance to parents as they
support their child’s education. This tool is one way to provide assistance.

This tool was adapted from a section taken from the Public School: Success, One
Student at a Time materials, created by the District of Columbia Public Schools,
Washington, D.C. that was based on the U.S. Department of Education resource
Helping Your Child Improve in Test-Taking available at
http://www.ed.gov/pubs/parents/TestTaking/index.html.
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Tool 6.5:

Building Collaborative Partnerships Resource

This tool provides handouts and brief facilitation directions for a series of activities
that can help to lay a foundation for meaningful engagement. Because school staff
and parents see education from different perspectives, they must find common
ground before they can become collaborative partners. There are no specific
collaborative practices required for LEAs and schools in the Title I, Part A
provisions. However, LEAs and schools are expected to meaningfully engage
parents in supporting their child’s education and in developing their capacity, and
staff capacity, to do so. This type of activity helps build shared goals and
understanding about education that is often a foundation of strong parent-school
collaborations.

This tool was adapted with materials from Policy Development Tools: Engaging
Parents/Families in the School Community (2007), SEDL, Austin, Texas. The complete
resource is available at
http://secc.sedl.org/resources/pdf/faminvolvePolicySECC92107.pdf.
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.Appendix B: Resource Materials

U.S. Department of Education Resources

Click here for PDF
versions of these

resources.

Choosing a School for Your Child (2005)—information and tools to help parents in
navigating the process of choosing a school when the School Choice option is
appropriate based on a school’s AYP report. It is available in English and Spanish.

Continuity in Early Childhood, a Framework for Home, School, and Community
Linkages, Trainer’s Guide (2000)—tools to develop a comprehensive approach to
establishing educational continuity for young children and their families by uniting the
efforts of families, representatives of Head Start and Smart Start, public schools, and
community agencies.

Creating Strong Supplemental Services Programs (2004)—information and samples
to assist school leaders in implementing the supplemental services program.

Empowering Parents School Box (2007)—packet of resources including the following:
* Learning Checklist for parents to use daily in supporting their child’s learning
* Examples of Resources to direct parents to additional resources

*  Empowered Parents Stay Involved with Schools poster to explain the need for
continued parental involvement

* Please Disturb brochure to encourage families to support their child’s
postsecondary education

* What Parents Need to Know to help parents understand the role and rights they
have according to the NCLB legislation
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* Taking a Closer Look to provide information to parents on NCLB, closing the
achievement gap, parental involvement, School Choice, tutoring and financial
aid for college

Engaging Parents in Education: Lessons from Five Parental Information and Resource
Centers (2007)—profiles of five PIRCs that demonstrate partnership strategies that
successfully increase parental involvement in education as well descriptions of
strategies that generate strong partnerships in improving schools and raising students’
academic achievement.

Ensuring Equitable Services to Private School Children, a Title | Resource Tool Kit
(2006)—examples of ways in which LEAs and private schools have addressed the Title |
requirements to serve eligible private school children.

No Child Left Behind: A Parents Guide (2003)—information on each of the key
provisions of No Child Left Behind legislation in a parent-friendly format.

Public School Choice, Non-Regulatory Guidance (2009)—information on the No Child
Left Behind provisions on Public School Choice.

Tool Kit for Hispanic Families (2006)—information related to Title | with Hispanic
families. It contains the following helpful tools in English and Spanish:

* A Challenging High School Education for All provides insight into the actions
parents can take to support their adolescent children in finishing high school
and going on to postsecondary education.

* No Child Left Behind: Help for Students and Their Families provides descriptions of
the key parental involvement provisions of No Child Left Behind.

» School Success for Your Child provides practical tips for parents to support their
child’s education.

*  You and Your Elementary School-Aged Child provides insight into the actions
parents can take to support their young children in achieving academic
success.
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