
Helping Teachers Address Students’ Instructional Needs

Objective: 
Provide educators with strategies and resources to help address the needs of students displaced by Hurricane Katrina.

Materials:

Scenario handouts

PowerPoint, Teachers.ppt

Chart paper

Markers

Computer with CD ROM Drive

Digital Projector
Time:  
2 hours

Preparation:

Review this facilitator guide and the four scenarios.

Collect necessary materials.

Test the PowerPoint, Teachers.ppt, included with these materials, and adapt it as necessary for your audience.

Make sufficient copies of the Student Scenarios for use in the session.

Suggested Procedures:

Introduce the session by telling participants that they will now focus their thinking and attention on what types of instructional practices they might use to help students who are coping with transitions due to the hurricanes.

Display the PowerPoint slide with the objective for this session.

Tell participants that, as in all instructional situations, there is no one answer or recipe for teaching a class comprised of many different individual children. Teachers need to provide multiple, flexible methods of presentation of information; multiple, flexible options for engagement with what is to be learned; and multiple, flexible methods of expressing what has been learned, including such avenues as apprenticeships, presentations, and portfolios, as well as more traditional assessments. Given that students displaced by the hurricanes have many emotional issues to deal with and may be exhibiting symptoms that were discussed earlier in this training, instructional approaches must be related to addressing those issues as well as the content to be learned.

Divide participants into groups of no more than five people. They may be assigned to groups by grade level focus, content level focus, school or school district, or randomly, depending on your audience and your desires for stimulating networking, collaboration, etc. 

Ask each group to select a facilitator, recorder, and a reporter. You may use cues such as the following to help them if they do not know one another or as an icebreaker for the group: 

1. Ask the groups to determine who has the most keys. That person will be the reporter. 

2. Ask the groups to determine who traveled the greatest or least distance to get to work. That person will be the facilitator.

3. Ask the groups to determine who has the most letters in his/her full name (including middle name). That person will be the recorder.

While they are deciding who will be assigned each role, distribute 2 –3 pieces of chart paper and markers to each group.

Once the roles are assigned, provide each group with copies of one of the Student Scenarios on the handouts provided with these training materials. 

1. Eighth Grade Social Studies

2. Fifth Grade Science

3. Algebra II (Eleventh Grade)

4. Sixth Grade English/Language Arts

Ask participants to individually read the scenario given to their groups. After all the group members have had a chance to read the scenario, the group’s facilitator should lead a group discussion based on the questions on the scenario. Remind the participants they can refer back to the resources for supporting students dealing with distress and trauma, their ideas posted on chart paper around the room, as well as the Quick Guides and side-by-side analyses of content. 

During the discussion, the recorder should write the group’s key ideas on the chart paper provided. The reporter should be ready to share the scenario and the group’s ideas with the other groups. 

Tell the groups they will have forty-five minutes for the small group discussion and for preparing their presentation to the other groups.

After about thirty minutes, check with the groups and remind them they have fifteen minutes left to discuss and record their ideas.

After forty-five minutes, ask the groups to post their chart paper. If participants need to take a break, allow fifteen minutes for a break. 

Ask for a volunteer to share his/her group’s ideas with the larger group. Depending on the number of groups you have, allow five to ten minutes for each group to present and for others to ask questions or make suggestions. If there is not sufficient time for group reporting or to vary the ways of sharing across groups during your sessions, conduct a carousel review instead.

In a carousel review, participants rotate around the room examining the chart paper of the other groups. One person from each group should stay with his/her group’s notes to answer questions. Other participants should take notes as they visit each of the other groups’ charts. 

Once the group reports or the carousel is completed, pose the following questions to the group (these questions are on a slide in the PowerPoint, Teachers.ppt included in this training package):

What did you notice about the instructional strategies the groups suggested?

What were some of the non-instructional strategies?

To what extent is the classroom teacher responsible for dealing with the emotional issues of the students? Is this reasonable? 

What actions can the school take to help teachers?

Other Resources for Teachers and Other Educators

Some additional resources that teachers and other educators may find useful in addressing the instructional needs of their students are included with this training package. A description of these resources and their contents is also  included. You may provide these descriptions as handouts for participants. You may also want to show the digital versions to participants during your session and click on links to specific resources to demonstrate what is available.

First, a CD-ROM titled Making Schools Work for Every Child, Second Edition is a good resource for addressing varying needs of students. This CD was developed by the Eisenhower Mathematics and Science Consortia and the Eisenhower National Clearinghouse. While the resources are focused on those that have been studied in relation to mathematics and science, many of the ideas apply to all content areas. As noted on the CD, every educator will come to this resource with a particular need or perspective. The materials can be used to address a number of purposes, including: 

*
raising awareness of a wide range of equity issues,

*
researching particular challenges in K-12 classrooms,

*
identifying strategies to meet the needs of diverse students,

*
facilitating discussions around key equity questions, and

*
locating resources for further study.
Contact Maria Torres, at mtorres@sedl.org, for more information about obtaining copies of this resource.
Another resource, The Texas Achievement Gap Web site (http://www.sedl.org/scimast/gap/close/educators.html), was developed by Texas educators in collaboration with SEDL.  The sections of the Web site include definitions of the achievement gap from multiple perspectives and sources of data about achievement gaps in Texas. This Web site also includes links to resources for educators to help them address the achievement gap. 

Finally, the Selected Online Resources used during the session on Helping Students And Their Families Deal With The Trauma Of Displacement And Loss Of Community is another set of resources for participants.
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