Scenario — Fifth Grade Science
You are a fifth-grade teacher in the science department in the Aldine, Texas school district. You have three students who are evacuees from hurricane Katrina:

Nikki is a bright, engaging student but she has spells of anxiety and inability to concentrate on her classwork. For a time she complained frequently of stomach aches and, once, of chest pain. You’ve heard from the school nurse that Nikki became upset when the nurse called Nikki’s mother to talk about her symptoms; since then, Nikki hasn’t mentioned any symptoms, though her anxiety seems as intense as ever.

Louis seems to have coped with the trauma of displacement somewhat better than most of the Louisiana transfer students you’ve seen. He is an average student, rather quiet, immaculately courteous. The one subject he talks a lot about is his older brother, who is stationed in Iraq, and he tends to get too gruesomely graphic in describing the battles (real or imagined, you can’t tell) in which his brother has been involved.

Debra is a special education student. Her disabilities include attention deficit disorder (without hyperactivity) and dysgraphia. She reads at a second grade level, and needs someone to take notes for her. For the first six weeks or so after relocating, she was too agitated and distracted to focus in class, and she missed a lot of school. Now she has settled down somewhat, but she cries easily and has trouble sitting still for more than 15-20 minutes at a time.

In the course of teaching about electrical circuits, you’ve already discovered that your Louisiana students have not been exposed to the concept of “systems,” which in Texas is introduced in Kindergarten. As you prepare to conduct a TAKS review with your student, you decide you’d better take a look at the Louisiana standards to see if there are other significant differences. You discover several other topics that are introduced in the fourth grade in Texas but not in Louisiana, including changes in motion, reflection and refraction in light, and learned characteristics. None of these topics are addressed in your fifth grade curriculum, but all are likely to show up on the TAKS, which covers material addressed in grades two through five. These gaps in knowledge could hurt your Louisiana students’ performance on the TAKS.

Some questions to consider:
How can you effectively engage each of the three students in your classroom?

What, if any, additional (a) instructional supports, (b) non-instructional supports does each student need?

What should your role be in helping to address each student’s trauma related to the hurricane and its aftermath? Should your role be different if you’re teaching in a school district where the fifth grade is not departmentalized?

